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Policy Statement 

 

At Churchwood Kindergarten, we believe that children learn best through play and when they are 

having fun. Children need to be engaged and motivated in order to think, develop and learn. In our 

kindergarten, we want to make sure that children direct their own learning by taking part in activities 

that interest them.  

 

We aim to provide children with a rich learning environment through continuous provision of 

resources and activities, through careful weekly plans and activities based around the children’s 

interest, and by tracking each child’s development closely so that we can plan activities to suit 

children’s ages and developmental stages.  

 

The “Forest School” ethos 

 

Forest School is an inspirational process that offers all learners regular opportunities to achieve and 

develop confidence and self-esteem through hands-on learning experiences in a woodland, or in a 

natural environment with trees.  

 

Forest School is a specialised learning approach that sits within and complements the wider context 

of outdoor and woodland education. At Forest School, all participants are viewed as: 

 equal, unique and valuable; 

 competent to explore and discover; 

 entitled to experience appropriate risk and challenge; 

 entitled to choose, and to initiate and drive, their own learning and development; 

 entitled to experience regular success; 

 entitled to develop positive relationships with themselves and other people; and 

 entitled to develop a strong, positive relationship with their natural world. 

 

This learner centred approach, interwoven with the ever-changing potential and challenges of the 

natural world through the seasons, creates learning communities where deep-level learning and 

progression are the norm. 

The Forest School Association 

 

Aims of Churchwood Kindergarten 

 

At Churchwood Kindergarten, we follow the forest school principles to enable us to provide children 

with high quality provision which enhances their learning and development.  

We aim to: 

 encourage independence, confidence and self-esteem; 

 develop children’s imaginations; 

 cultivate respect for the natural world; 

 help children develop positive relationships with themselves and others; 

 encourage children to experience risk and challenge; 



 promote regular success; and 

 have fun! 

 

We will always work to: 

 recognise children’s interests and plan the activities accordingly; 

 provide an environment which encourages independence and individuality, which is safe and 

secure, and which demonstrates the importance of having boundaries and understanding 

rules; 

 provide an environment which enables children to thrive, take risks and overcome difficulties 

with supportive adults; 

 provide an environment where children can self-select resources; 

 be supportive towards every child’s learning and development, and never be judgemental or 

demoralising; 

 welcome contributions from parents and families throughout their child’s learning journey at 

our setting;  

 recognise any areas of development which can further be supported from outside agencies; 

 adapt activities for every child’s developmental stage, promoting inclusive practice within the 

setting; and 

 continually update our staff training which supports the learning and development of the 

children. 

 

Curriculum 

 

At Churchwood Kindergarten, we follow the curriculum as set out in the Early Years Foundation 

Stage (EYFS). The EYFS is the statutory guidance given to early years settings from the government. It 

sets the standards that all early years providers must meet to ensure that children learn and develop 

well and are kept healthy and safe. It promotes teaching and learning to ensure children’s ‘school 

readiness’ and gives children the broad range of knowledge and skills that provide the right 

foundation for good future progress through school and life.  

 

The seven areas of learning and development 

There are seven areas of learning and development that we track development in; all of these are 

important and inter-connected.  

 

Three of these areas are particularly crucial for igniting children’s curiosity and enthusiasm for 

learning, and for building their capacity to learn, form relationships and thrive. These three areas, 

the prime areas, are: 

 communication and language 

 physical development 

 personal, social and emotional development 

 

 



These three areas are further strengthened and applied through four more specific areas. These 

specific areas are: 

 literacy 

 mathematics 

 understanding the world 

 expressive arts and design 

 

Characteristics of effective learning 

Children develop and learn in different ways. Practitioners teach children by providing challenging, 

playful opportunities across the prime and specific areas of learning and development. Staff focus on 

and foster the characteristics of effective learning. These are: 

 playing and exploring  

o engagement through finding out and exploring, playing with what they know, and 

being willing to ‘give it a go’ 

 active learning 

o motivation through being involved and concentrating, keeping trying, and enjoying 

achieving what they set out to do 

 creating and thinking critically 

o thinking through having their own ideas, making links, and choosing ways to do things 

 

We provide time and space for the natural, unforced development of key skills as a basis for literacy, 

mathematics, and social and emotional competence.  

 

Ofsted Registration 

 

Ofsted is the Office for Standards in Education, Children’s Services and Skills. They inspect and 

regulate services that care for children in England. Churchwood Kindergarten is registered with 

Ofsted’s Early Years Register (EYR), the Compulsory Childcare Register and the Voluntary Childcare 

Register and, as such, will be inspected by Ofsted on a regular basis to ensure we are delivering high 

quality childcare and working within the EYFS framework.  

 

Planning 

 

The kindergarten environment is used to support all children to be fully engaged in purposeful play 

of their own choice and interest. Natural and man-made resources are readily available throughout 

the setting; some areas are set up to invite specific exploration, while others are left clear for the 

children to use as they wish. The children can therefore select the area in which to play, the 

resources to use in that area, and what to do with them. We recognise that the majority of children’s 

learning happens through long periods of uninterrupted play, so we aim not to rush children from 

one activity to the next.  

 



We are flexible with our planning, adapting to the children’s needs as they develop. We use ‘in the 

moment planning’ where the planning effort needed is to prepare an engaging environment with 

materials that will excite and interest, rather than planning detailed activities. 

 

Each term we choose a main topic and a seasonal theme. From these two areas, we set up adult 

supported activities around the children’s interests; staff invite children to join in with adult 

supported activities but do not force them to do so. 

 

Staff observe children during adult supported activities and child led play, asking questions of the 

children to extend their thinking further in the moment.  

 

Observation 

 

Staff continually observe children during the kindergarten day, taking photos and making 

accompanying notes about things the children have said and done. These photos and notes are 

uploaded to the children’s online learning journals through Tapestry and linked to the seven areas of 

learning and development.  

 

Using these evidence based observations, staff can see what children can do by themselves and 

identify the next steps for their learning – whether this be to support a child with something they are 

finding difficult, or to extend their learning further. Observations are used to inform judgements 

made against developmental descriptors and the Early Learning Goals (ELG), which are then 

recorded on our tracking documents on Tapestry to track achievements made each term. 

 

We ensure that all adults who see anything of note on a child endeavour to record the information 

and pass it on to the appropriate key person. Similarly, we encourage parents to share observations 

from home and to contribute to their child’s online learning journal. 

 

Assessment 

 

Assessment plays an important part in helping parents and staff to recognise children’s progress, 

understand their needs, extend their learning and support them as much as possible. As each child 

enters the EYFS, staff use their professional judgement to assess the age band children are working 

‘within’ across the EYFS areas of learning.  

 

We aim to: 

 assess daily, weekly and termly to inform our practice and provision; 

 modify learning opportunities and supplement resources as a result of assessment; 

 monitor progress; 

 identify needs; and 

 complete summative assessments of each child on a twice yearly basis. 

 

 



Baseline assessments 

Within four weeks of a child starting at kindergarten, staff will complete a baseline assessment, 

recording the results in the Early Years tracking tool on Tapestry.  

 

Formative assessment 

Ongoing assessment (also known as formative assessment) is an integral part of the learning and 

development process. We use formative assessment to: 

 identify developmental and learning needs through the analysis of observations; 

 ensure next steps are planned for extending children’s interests and learning; 

 ensure all children make progress; 

 identify additional learning needs; 

 ensure children are challenged; and 

 ensure appropriate provision and effectiveness of resources. 

 

Progress assessment 

Children’s learning and development progress will be tracked twice a year, with staff completing a 

learning and development summary for each child. This twice yearly assessment tracks the progress 

of the child, focusing on the three prime areas. It identifies the child’s strengths and any areas where 

progress is not as expected. In such cases, plans will be put in place between staff and parents to 

support future learning and development. The completed summaries will be discussed with the 

parents. We welcome contributions from the parents in completing the report and will request 

parents to provide further insights that they may have witnessed in the child’s home environment.  

  

Summaries will take place every six months throughout the child’s time at the nursery. If a child is 

new to the setting, the key person will wait until the child has been at the setting for at least two 

months and is comfortable in the environment. A child who is unsettled will not be learning or 

developing at their full potential, therefore providing an inaccurate summary.  

 

Summative assessment 

Summative assessment sums up what a child has achieved at the end of a period of time, relative to 

the learning aims and the relevant national standards. Summative assessment takes place twice in 

the EYFS; firstly when a child is between 24 and 36 months old – outcomes of this assessment are 

recorded and parents and staff use the information gained to identify a child’s strengths and learning 

needs. The second assessment takes place towards the end of the EYFS when the child is in the final 

term of the reception class at primary school. This ‘sums up’ all the different information from on-

going assessments that have been made about the child. This information is added to a record of 

children’s achievement which is related to the Early Years Foundation Stage Profile (EYFSP), showing 

the levels different children have achieved in the seven areas of learning and development in the 

EYFS. 

 

We use summative assessment to: 

 ensure we are offering a broad and balanced curriculum; 

 generate reliable data which can identify progress of individuals and groups; 



 generate reliable data that identifies areas for development in our setting development plan; 

and 

 inform parents of progress (for example, at parent consultations). 

 

The role of the adult 

 

The key person 

The EYFS states that every child must be assigned a ‘key person’ and that providers must inform 

parents of the name of the key person, and explain their role, once a child has started at the setting. 

This is also a safeguarding and welfare requirement under the EYFS to help ensure that every child’s 

learning and care is tailored to meet their individual needs, to help the child become familiar with 

the setting, offer a settled relationship for the child, and build a relationship with their parents. 

(Please see our Key Person and Settling In Policy for more information.) 

 

At Churchwood Kindergarten, we want every child to feel secure and comfortable with staff so that 

they settle well into our kindergarten community. Once a child is “settled”, feels secure and trusts 

the adults, then their desire to learn can emerge.  

 

The adult role in supporting children’s learning and development  

We want children to become engaged and purposeful in their play, demonstrating concentration, 

creativity, energy and persistence. We believe that by allowing children to initiate their own play, by 

ensuring their well-being, and by offering clear boundaries and expectations, children will become 

deeply involved in their own learning and they will make progress.  

 

Staff recognise that children are learning at all times, even when they are not working with an adult. 

Some of the most powerful learning happens when children are working things out for themselves, 

struggling to master a new skill, co-operating in a group or consolidating previous learning by 

practising something over and over. We aim to provide a setting where children are engaged, 

learning and progressing at all times. 

 

At Churchwood Kindergarten, members of staff follow a gentle approach to promote children’s 

engagement, learning and development.  

 

The adult goes to the children, to their level, is interested and relaxed: 

 The adult goes to the children, rather than calls them away from their play to come to them. 

o The adult scans the setting to see where their presence is needed or could be of most 

benefit. 

o The adult goes to where the children are engaged and interested in their play as this 

might provide an opportunity for the adult to add something to the situation, but 

keeps interruptions to a minimum. 

o By scanning the setting, the adult can notice if any children are not engaged and 

assess whether a child needs support to return to deep level involvement. 

 



 The adult goes to the child’s level. 

o The adult ensures they crouch or kneel down so that they are at the same height as 

the child. 

 The adult is interested, open, relaxed and smiling. 

o Children are more likely to invite an adult in to their play if they are comfortable with 

the adult’s body language and facial expressions.  

o Children will engage with adults who they can trust and who are genuinely interested 

in them.  

 

The adult observes, assesses and plans: 

 The adult spends quality time quietly watching the children, without commenting or 

interrupting.  

 While the adult is observing the children, they are assessing what they see and hear. 

 From these observations, the adult will decide how to proceed – this is planning. 

o If the adult decides the child or group are deeply involved in their play and are making 

progress and that they, the adult, cannot add anything useful to the situation, they 

may decide to move away.  

o If a child or group do want to interact with the adult, the adult lets the child initiate 

the interaction. The adult will answer the children’s questions or join in with their 

play, tailoring their response to that particular child, in that particular situation, and at 

that particular moment. 

 

The adult responds to the child’s interaction: 

 The adult will respond in a way that helps the child to make progress. This could be 

communicating and modelling language, showing, explaining, demonstrating, exploring ideas, 

encouraging, questioning, recalling, providing a narrative for what they are doing, facilitating, 

and setting challenges.  

 The adult will use open questions and ‘pondering’ if they want to find something out. 

o By using language such as ‘I wonder how’ or ‘I wonder why’, the adult tells the child 

they are genuinely interested, demonstrates that the adult does not know everything, 

and encourages the child to think.  

 The adult will reflect on the impact they have made. 

o By responding in an appropriate way, the adult will have moved the child’s learning 

on without interrupting the child-initiated play.  

 

Staff at Churchwood Kindergarten are continually interacting with children in the setting. Each of 

these interactions is seen as a cycle in which the adult observes something, assesses it and responds 

appropriately in order to move a child’s learning on. Staff are therefore planning and teaching in the 

moment.  

 

 

 

 



Children with special educational needs or disabilities 

 

The EYFS states that settings must have arrangements in place to support children with SEN or 

disabilities, and have regard for the Special Educational Needs Code of Practice. Churchwood 

Kindergarten’s Special Needs Co-Ordinator is Emma Draper. For more information, please see our 

Supporting Children with SEN or Disabilities Policy. 

 

Children with English as an additional language 

 

The EYFS states that for children whose home language is not English, settings must take reasonable 

steps to provide opportunities for children to develop and use their home language in play and 

learning, supporting their language development at home. Settings must also ensure that children 

have sufficient opportunities to learn and reach a good standard of English language during the EYFS, 

ensuring children are ready to benefit from the opportunities available to them when they begin 

school.  

 

According to the EYFS, staff must assess children’s skills in English when assessing communication, 

language and literacy skills. If a child does not have a strong grasp of the English language, staff must 

explore the child’s skills in the home language with parents to establish whether there is a cause for 

concern about language delay.  

 

At Churchwood Kindergarten, we aim to work in partnership with parents and children whose first 

language is not English. We can provide learning aids to ensure children are not at a disadvantage in 

our setting. These may include flash cards with words from the child’s first language and a 

translation, and picture cards to express feelings, emotions and other needs (eg: toilet, food, drink). 

We would also encourage parents to be involved in the kindergarten community, for example 

through running activities, talking about their culture, or teaching us songs in their home language.  

  

 

 

 

 

 

 

 

 

 

 

 

 

 



Policy Monitoring and Review 

This policy is monitored by the staff and management of Churchwood Kindergarten and will be 

reviewed annually, or before if necessary. 

 

Date created: 3rd October 2019 

Created by: Caroline Bennetts 
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Signed: ……………………………………………………………………. Date: …………………………………………………..… 

Name: …………………………………………………………………….. Role: ……………………………………………………… 

 

Review date: 3rd October 2020 

Reviewed by: 
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